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D.  BASIC  LEARNING  RESOURCES 


Reading 

-     Expressways.     Grades  1-6.  Gage  Publishing 
Limited. 

Starting  Points   in  Reading.      Grades   4-6. 
Revised.  Ginn  and  Company,  1980-82. 
Language  Development  Reading.    Grades  1-3. 
Thomas  Nelson  and  Sons  (Canada),  1970-78. 

Written  Composition/Language 

The  Writing  Programme.  Grades  3-6. 
Globe/Modern  Curriculum  Press,  1984. 
Starting  Points  in  Language  Arts.  Grades  4-6. 
Revised.  Ginn  and  Company,  1980-82. 
(Designed  to  correlate  with  Starting  Points  in 
Reading.) 


Integrated  Language  Arts 

Grades  1-3 

Impressions.  Holt,  Rinehart  and  Winston,  1984. 

-  Networks.  Nelson  Canada,  1986-87. 

-  Unicorn.    McGraw-Hill  Ryerson  Limited,  1983- 
85. 

-  Starting  Points  in  Language  Arts  for  Primary 
Grades.  Ginn  and  Company,  1976-78. 

Grades  4-6 

Journeys.  Ginn  and  Company,  1988-89. 

-  Networks.  Nelson  Canada,  1983-87. 
Impressions.  Holt,  Rinehart  and  Winston,  1986- 
88. 

-  Unicorn.  McGraw-Hill  Ryerson,  1985-87. 

Spelling 

Spelling  in  Language  Arts.  Grades  2-6.  Thomas 
Nelson  and  Sons  (Canada),  1976. 

-  /  Can  Spell.    Levels  A-F.    D.C.  Heath  Canada 
Ltd.,  1977-79. 

-  The  Canadian  Spelling  Program.     Grades  2-6. 
Gage  Publishing  Limited,  1979. 
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MUSIC 


A.  PROGRAM  RATIONALE  AND  PHILOSOPHY 


Fine  Arts 


Music  Education 


The  fine  arts  embrace  music,  art  and  drama 
without  obscuring  their  individuality.  Each  has  a 
body  of  content,  partly  derived  from  tradition  and 
partly  developed  from  the  insights  and  interests  of 
those  involved.  Each  has  its  own  mode  of  expression 
and  makes  its  own  contribution  to  society, 
necessitating  the  inclusion  of  the  arts  as  separate 
subject  areas  in  the  school  program.  Provided  the 
special  characteristics  and  unique  strengths  of  each 
of  the  arts  are  maintained,  integration  across  the 
subject  areas  is  desirable  and  encouraged. 


The  systematic  development  of  musical  skills, 
knowledge  and  perception  is  fundamental  to  the 
total  development  of  the  individual. 

Music  education  should  begin  at  an  early  age  and 
should  continue  to  develop  aesthetic  awareness  and 
creative  expression  through  listening,  performance 
and  composition. 

The  sense  of  meaning  in  music  can  be  developed 
by  the  student  as: 


There  are  fundamental  principles  that  apply  to 
music,  art  and  drama.  Specifically,  the  student  is 
involved  as  a  creator,  a  performer,  an  historian,  a 
critic  and  a  consumer.  Throughout  the  grades,  an 
articulated  fine  arts  program  should  enhance  the 
depth  and  breadth  of  expression  and  intuitive 
response.  The  maturing  student  learns  to 
appreciate,  to  understand,  to  create  and  to  criticize 
with  discrimination  the  products  of  the  mind,  the 
voice,  the  hand  and  the  body. 


Performer:  Performance  is  an  active  process 
involving  the  development  and 
application  of  musical  skills, 
knowledge  and  perceptions. 

Listener,  evaluator,  consumer,  historian: 

These  experiences  develop  an 
understanding  of  music  and 
musicians  of  the  past  and  present. 


Composer:  The  organization  of  the  elements  of 
music  into  an  intrinsically 
satisfying  composition  generates 
aesthetic  creativity  and  perception. 
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B.  GENERAL  LEARNER  EXPECTATIONS 


Through  the  elementary  music  program,  students 
will  develop: 

•  enjoyment  of  music 

•  awareness  and  appreciation  of  a  variety  of 
music,  including  that  of  the  many  cultures 
represented  in  Canada 

•  insights  into  music  through  meaningful 
musical  activities 

•  self-expression  and  creativity 

•  musical  skills  and  knowledge 


Music  B.  1 
(1989) 


C.  SPECIFIC  LEARNER  EXPECTATIONS 


The  specific  learner  expectations  are  organized  in 
the  charts  that  follow  on  the  basis  of  five  conceptual 
elements  and  six  skill  areas.  A  scope  and  sequence 
chart  of  attitudes  is  not  included  because  attitudes 
are  intended  to  be  acquired  at  every  level  throughout 
the  program. 

In  the  following  charts,  a  solid  dot  indicates  the 
level  at  which  a  concept  or  skill  is  intended  to  be 
learned  and  arrows  indicate  that  continued  use  and 
development  is  expected.  A  star  next  to  the  concept 
or  skill  indicates  required  learnings;  no  star 
indicates  elective  or  optional  content. 


SKILLS 

The  skills  and  concepts  of  the  music  program  are 
interrelated.  Concepts  are  essentially  taught 
through  the  participation  of  students  in  the  following 
six  skill  areas: 

singing 

playing  instruments 

listening 

moving 

reading  (and  writing) 

creating. 


CONCEPTS 

Concepts  form  the  intellectual  framework  of  the 
music  program.  They  are  divided  here  into  five 
elements: 


rhythm 

melody 

harmony 

form 

expression. 


ATTITUDES 

An  enjoyment  of  music  that  is  neither  trivial  nor 
transient  should  permeate  the  entire  music  program 
so  that  a  lasting  delight  in  music  is  created.  If  there 
is  no  enjoyment  in  the  music  program,  all  the  other 
values  will  be  lost. 

Positive  attitudes  toward  music  are  fostered  by 
success  in  singing,  playing  instruments,  listening, 
moving,  reading  (and  writing),  and  creating  music. 


Music  C.l 
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CONCEPTS 

ELEMENT:  RHYTHM 

2 

3 

4 

5 

6 

Th 

b  student  will  understand  that: 
Music  may  move  to  a  steady  beat. 

1 

•    1. 

• 

► 

► 

► 

► 

► 

*    2. 

Music  may  move  evenly  or  unevenly. 

( or ) 

Music  is  made  up  of  long  sounds,  short  sounds  and 

• 

► 

► 

► 

► 

► 

•    3. 

• 

► 

► 

► 

► 

► 

silences. 

•    4. 

There  are  strong  and  weak  beats  in  music. 

• 

► 

► 

► 

► 

► 

•    5. 

Long  sounds,  short  sounds  and  silences  may  be 
grouped  to  form  rhythm  patterns. 

Ta,ti-ti,rest  =            |  ^ 

• 

► 

► 

► 

► 

► 

*    6. 

Rhythm  patterns  can  accompany  melody. 

• 

► 

► 

► 

► 

•    7. 

Rhythm  patterns  are  made  up  of  the  beat  and 
divisions  of  the  beat. 

• 

► 

► 

► 

► 

*    8. 

Beats  may  be  grouped  by  accent.  (A  stress  in  music.) 

• 

► 

► 

► 

► 

•    9. 

Sounds  and  silences  have  specific  duration  [(quarter 
note  (ta),  eighth  note  (ti-ti),  half  note  (ta-a),  and 
whole  note  (ta-a-a-a)]  with  the  corresponding  rests). 

j,i,j,.,i, y  -  _ 

• 

► 

► 

► 

► 

•  10. 

Duration  is  extended  by  a  dot,  tie  or  a  fermata. 
e.g-,    J.    .    JJ   or   ft 

• 

► 

► 

► 

•  11. 

Beats  may  be  grouped  in  2's  or  3's. 

• 

► 

► 

•  12. 

Some  music  does  not  have  a  steady  beat. 

• 

► 

► 

•  13. 

A  meter  signature  tells  how  beats  are  grouped  in  a 
measure. 

• 

► 

► 

•  14. 

Beats  may  be  grouped  in  4's. 

* 

► 

•  15. 

Meter  changes  may  occur  within  a  piece  of  music. 

• 

► 

•  16. 

Duration  may  be  expressed  by  sixteenth  notes. 

JJJJ 

• 

► 

17. 

Duration  may  be  expressed   in  combinations  of 
patterns,  some  of  which  include  dotted  notes. 

j.  m  m 

• 

► 

18. 

Accents  may  fall  on  beats  that  are  usually  unaccented 
(syncopation).                         J,  J    K 

• 

► 

•  19. 

Rhythm   is  created  by  combining   beat,  tempo, 
patterns,  meter  and  duration. 

• 

► 

•  20. 

There  are  many  kinds  of  rhythm   (e.g.  ethnic  rhythms 
as  well  as  dance  forms  such  as  the  waltz,  tango). 

• 

21. 

There  are  numerous  unique  rhythmic    patterns  such 
as  the  triplet  (triola)  associated  with  music. 

• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 
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CONCEPTS 

ELEMENT:  MELODY 

The  student  will  understand  that: 

1 

2 

3 

4 

5 

6 

*  1.  Sounds  may  be  high  or  low. 

*  2.  Sounds  may  also  be  in  the  middle,  between  high  and 

low  sounds. 

*  3.  A  sequence  of  sounds  may  move  from  low  to  high, 

high  to  low,  or  stay  the  same. 

*  4.  A  melody  is  made  up  of  sounds  organized   in 

patterns. 

*  5.   Melodies  are  based  on  scales:     major,  minor  and 

pentatonic. 

• 
• 

• 
• 
• 

*  6.  The  position  of  printed  symbols  in  music  show 

whether  sounds  are  higher  or  lower. 

*  7.  Sounds  that  move  up  or  down  by  steps  or  half-steps 

within  the  octave  are  called  scales: 

a.  Melodies  may  move  by  scale  steps. 

b.  Melodies  may  move  by  leaps. 

• 
• 

8.  A  melody  may  end  on  the  home  tone  (tonic). 

• 

► 

9.  An  interval  is  the  distance  between  two  sounds: 

a.  An  interval  may  be  changed  by  an  accidental. 

b.  Intervals  give  shape  or  contour  to  a  melody. 
10.  Melodies  may  be  based  on  the  "C"  major  scale. 

• 
• 

► 

11.   Melodies  may  be  based  on  the  "G"  and  "F"  major 
scales  and  their  related  minors. 
*  1 2.  A  melody  is  changed  when  its  rhythm  is  changed. 

• 
• 

► 

*  13.  Melodies  may  be  based  on  other  scales  (e.g.,  ethnic, 
whole  tone,  atonal,  chromatic,  modal). 

• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 
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CONCEPTS 

ELEMENT:  HARMONY 

The  student  will  understand  that: 

1 

2 

3 

5 

6 

*  1.  Two  or  more  sounds  can  occur  simultaneously. 

*  2.   Melodies  may  be  accompanied  by  harmony. 

• 
• 

► 

*  3.  Some  sounds  seem  to  belong  together  and  are  called 

chords  (three  or  more  sounds  together). 

*  4.   Major  and  minor  chords  have  different  sounds. 

• 
• 

► 

*  5.  Two  or  more  melodies  can  occur  simultaneously 

(e.g.,  rounds,  partner  songs,  descants). 
6.  The  I  and  V7  chords  may  be  used  to  accompany 
melodies. 

*  7.   Pitched  percussion  instruments  can  be  combined  to 

make  harmony. 

• 

• 
• 

8.  The  IV  and  V  chords  are  used  as  well  as  I  and  V7 
chords  to  accompany  melodies. 

*  9.  Tuned  instruments  can  combine  to  make  harmony. 

*  10.   Melodies  having  the  same  harmonic  structure  may  be 

combined  (e.g.,  partner  songs). 

• 

• 
• 

*11.  Voices  with  different  pitch  ranges  can  be  combined 

to  create  harmony. 
*12.  The  notes  of  a   chord   may   be   performed   to 

accompany  a  melody. 

* 
• 

13.  Cadence  refers  to  the  series  of  chords  that  brings  a 
musical  phrase  to  an  end. 

14.  Other  chords  may  be  used  to  accompany  melody 
(e.g.,  E  minor,  E7). 

• 
• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
>      =    continued  use  and  development. 
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CONCEPTS 
ELEMENT:  FORM 
The  student  will  understand  that: 

*  1.   Music  can  be  organized  into  sections  -  alike  or 

different. 

*  2.   A  section  may  be  repeated  (verse,  chorus). 

*  3.   Music  is  organized  into  phrases. 

1 

2 

3 

5 

6 

• 

• 
• 

► 

*   4.  A  whole  piece  of  music  may  be  comprised  of  a 
number  of  sections. 

5.  Sections  may  be  identified  by  letters  (e.g.,  AB,  ABA, 
ABAB). 

6.  There  may  be  an  introduction,  an  interlude  and  an 
ending  (coda). 

• 
• 
• 

*    7.   Musical  phrases,  which  give  organization  to  music, 
may  be  short  or  long. 
8.   Music  may  be  accompanied  by  a  repeated  pattern 
(ostinato). 

• 
• 

9.  Sections  may  be  identified  by  letters  ABACA  (rondo). 
*  10.   First  and  second  endings  with  repeat  signs  are  found 
in  music. 

• 
• 

1 1 .  Improvisation  is  part  of  many  forms  of  music. 

12.  Repetition  and  contrast  give  unity  and  variety  to 
form  in  music. 

• 
• 

13.   Basic  forms  include  AB  (binary),  ABA  (ternary), 
rondo,  canon,  theme  and  variations. 

*14.   Longer  forms  of  music  such  as  the  concerto,  opera 
and  symphony  combine  a  variety  of  structural  forms. 

• 
• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 
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CONCEPTS 

ELEMENT:  EXPRESSION  (tempo,  dynamics,  tone  colour) 

The  student  will  understand  that' 

1 

2 

3 

4 

5 

6 

*  1.   The  beat  in  music  may  be  fast  or  slow  (tempo). 

*  2.   Music  may  be  soft  (p)  or  loud  (f)  (dynamics). 

*  3.   Music  may  express  feelings. 

*  4.   Musical  instruments  have  different  tonal  qualities. 

*  5.   The  human  voice  has  different  tonal  qualities. 

*  6.   Music  reflects  feelings  about  holidays,  seasons,  our 

country  and  cultural  heritage. 

*  7.   The  words  of  a  song  are  very  important  to  the 

understanding  of  the  song  (text) 

• 

► 

► 

► 

► 

► 

► 
► 

► 

► 

► 

► 

*  8.   Music  may  be  fast  or  slow  and  may  change  from  one 

to  the  other  suddenly  or  gradually  (tempo). 

*  9.   Music  dynamics  may   change   suddenly  (accent  <)  or 

gradually. 

(-=d^[  crescendo,  Z^^  decrescendo  (diminuendo)) 

• 
• 

► 

*  10.  Changes  in  dynamics  add  to  the  effect  of  music. 

*11.   Musical  instruments  produce  tone  colour  by  being 

blown,  bowed,  plucked,  strummed,  struck,  scraped  or 

shaken. 

• 

► 

12.  Terms  such  as  ritardando,  accelerando,  allegro  and 
andante  refer  to  tempo. 

13.  "Legato"  and  "  staccato"  are  two  terms  that  indicate 
how  music  may  be  performed. 

*14.   Musical  instruments  have  distinctive  tonal  qualities 
and  may  be  grouped  according  to  families. 

• 
• 
• 

► 

15.   New  sounds  may  be  created  by  using  instruments  in 
new  ways;  by  inventing  new  instruments,  or     by 
electronic  methods. 

• 

► 

-k  16.   The  human  voice,  which  has  the  potential  to  be  used 
as  an  expressive  instrument,  has  different  timbral 
qualities. 

17.  The  lyrics  (text)  and   meaning  of  a  song  may  be 
enhanced  by  the  vocal  interpretation  as  well  as  by  its 
instrumental  accompaniment. 

18.  Music  has  different  styles:    blues,  jazz,  rock,  reggae, 
country  and  western,  classical,  etc. 

• 
• 
• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 
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SKILLS 

SKILL:  LISTENING 

The  student  will  be  able  to: 

1 

3 

6 

*  1.   Distinguish  environmental  sounds:     school,  home, 

weather,  animals,  machines. 

*  2.   Identify  and  compare  sounds  (musical  and  non- 

musical):    high-low,  loud-soft,  short-long,  slow-fast, 
up-down. 

*  3.   Distinguish  between  talking  and  singing  voice 

sounds. 

*  4.   Distinguish  among  the  sounds  of  common  musical 

instruments. 

*  5.   Be  an  attentive  member  of  an  audience. 

*  6.   Identify  contrasting  sounds  within  music:    high-low, 

loud-soft,  short-long,  slow-fast,  up-down. 

*  7.   Be  aware  of  and  enjoy  seasonal,   holiday  and  ethnic 

music. 

*  8.   Follow  a  story  told  by  music. 

► 

*  9.   Detect  the  rise  and  fall  of  melody. 

10.  Identify  "like"  and  "unlike"  patterns  in  music. 

11.  Respond  to  phrases  in  music. 

*  1 2.   Identify  male,  female  and  children's  singing  voices. 

• 
• 
• 

• 

*13.   Detect  the  contour  (shape)  of  melody. 
*14.   Identify  differences  in  tempo,  timbre  (tone  colour) 
and  dynamics. 

15.  Identify  the  difference  in  sound  between  major  and 
minor  songs. 

16.  Identify  repetition  and  contrast. 

1 7.  Identify  binary  (AB)  and  ternary  (ABA)  form. 

*18.   Recognize  the  instruments  of  the  four  families  of  the 
orchestra  -  string,  woodwind,  brass,  percussion. 

• 
• 

• 

• 
• 
• 

19.  Identify  a  tonic  (keynote)  chord. 

20.  Identify  rondo  form  (ABACA). 

*  21 .   Recognize  music  and  some  composers  of  other  times, 

places  and  cultures. 
*22.   Identify  the  four  families  of  musical  instruments. 

*  23.   Identify  introductions,  interludes  and  codas  in  music. 

*  24.   Identify  major  and  minor  chords. 

• 
• 
• 

• 
• 
• 

25.   Identify  the  human  voice  categories:     soprano, 

contralto,  tenor,  bass. 
*26.   Match   names,   sounds  and    pictures   of   many 

instruments. 
27.   Identify  chord  changes  aurally  (ukuleles,  resonator 

bells  and  autoharps). 

• 
• 
• 

28.  Identify:    band,  orchestra,  instrumental  duet,  trio, 
quartet,  and  ensemble. 

29.  Identify  some  of  the  following:     theme  and 
variations,  ragtime,  blues,  jazz,  rock,  etc. 

*  30.   Recognize  the  sounds  of  electronic  music. 
31.   Identify:  children's  chorus,  male/female  chorus, 
mixed  chorus,  vocal  duet,  trio,  quartet  and  ensemble. 

• 

• 

• 
• 

*  =     required.  Unmarked  skills  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 
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SKILLS 

SKILL:  MOVING 

The  student  will  be  able  to: 

1 

2 

3 

6 

*  1.   Mime  animals,  machines  and  other  familiar  objects 

that  make  sounds. 

*  2.   Move  to  the  beat  in  music  through  walking,  running, 

hopping,  galloping  and  skipping  (as  appropriate  to 
the  psychomotor  development  of  the  student). 

*  3.   Respond  to  beat  through  action  and  simple  body 

percussion. 

*  4.   Perform  simple  action  songs  and  singing  games. 

•k    5.   Improvise  movement  for  high-low,  loud-soft,  short- 
long  and  slow-fast  sounds 

•k    6.   Respond   to   music   through    movement   in    an 
individual  manner. 

• 
• 

• 

• 
• 

• 

► 
► 

► 

► 
► 

*  7.   Improvise  movements  to  poems,  stories  and  songs. 

8.   Move  to  form  in  music  (like  phrases  and  unlike 
phrases) 

*  9.  Through  movement,  show  awareness  of  changes  in 

tempo,  dynamics  and  mood. 

• 
• 

• 

► 

*  10.   Perform  rhythmic  patterns  in  music. 

11.   Move  to  round  or  canon  form. 
*12.   Participate  in  folk,  square  or  traditional  ethnic 
dances. 

• 
• 
• 

13.   Use  planned  body  movements  to  illustrate  rhythmic 
and/or  melodic  patterns. 

• 

► 

14.   Move  to  illustrate  phrase,  repetition,  contrast,  AB, 
ABA  and  rondo  patterns,  introductions,  interludes 
and   endings  (codas),   as   appropriate   to   the 
psychomotor  development  of  the  students. 

• 

15.  Choreograph  and  perform  a  contemporary  dance 
form  (e.g.,  in  the  style  of  videos  and  air  bands). 

• 

=     required.  Unmarked  concepts  are  elective. 

=     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 

=    continued  use  and  development. 


Music  C.8 
(1989) 


SKILLS 

SKILL:  SINGING 

The  student  will  be  able  to: 

1 

2 

5 

6 

*  1.   Distinguish  between  children's  speaking  and  singing 

voices. 

*  2.   Respond  to  tone-matching  and  echo  games. 

*  3.   Respond  to  so-mi  hand  signals. 

*  4.   Respond  to  hand  signals  for  so-mi-la. 

*  5.   Sinq  in  tune  many  rhythmic  and  melodic  songs, 

singing  games  and  action  songs. 
■k   6.  Sing  short  parts  of  songs  alone. 

*  7.  Sing  accurately  in  unison. 

8.   Respond   appropriately  and   confidently  to   a 
conductor's  signals. 

• 

► 

► 

*  9.   Extend  the  use  of  sol-fa  with  hand  signals  to  include 

"re"  and  "do". 
*10.   Respond  to  tone-matching  with  other  voices  and 
instruments. 

*  1 1 .  Sing  many  folk,  ethnic,  seasonal  and  holiday  songs. 

• 
• 
• 

12.  Extend  the  use  of  sol-fa  with  hand  signals  to  include 
"lai"  "soi""do1"  (low  la,  low  so  and  high  do). 

13.  Sing  ostinato  patterns  with  songs. 

*  14.  Sing  two-part  rounds  and  simple  descants. 

*  1 5.  Sing  with  expression  and  good  enunciation. 

*  16.  Sing  with  various  instrumental  accompaniments. 
*17.   Participate  in  singing  a  capella  (unaccompanied), 

alone  or  in  a  group. 
*18.  Sing  partner  and  nonsense  songs. 

• 
• 

► 

1 9.  Sing  legato  and  staccato. 

20.  Extend  the  use  of  sol-fa  with  hand  signals  to  include 
"fa"and"ti". 

*21 .  Sing  two-  and  three-part  rounds,  and  descants. 

*22.   Respond  to   changes  in  tempo,  dynamics  and  mood 

while  singing. 
*23.   Demonstrate  the  meaning  of  a  song  through  musical 

interpretation  of  the  words  (text). 

• 
• 

• 
• 

• 

► 

24.  Use  sol-fa  skills  in  reading  music  and  sight-singing. 

25.  Sing  three-  and  four-part  rounds  and  two-part 
(soprano,  alto)  songs. 

*26.   Extend  vocal  development  to  include  phrasing, 
enunciation  and  expression. 

• 
• 

• 

► 

*  27.   Develop  a  repertoi re  of  qual ity  songs. 

*  28.  Sing  songs  written  in  a  variety  of  scales. 

*29.   Extend  vocal   development  to   include   in-tune 
(accurate)  part  singing. 

• 
• 
• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =     continued  use  and  development. 


Music  C.9 
(1989) 


SKILLS 

SKILL:  PLAYING  INSTRUMENTS 

The  student  will  be  able  to: 

1 

4 

5 

6 

*  1.   Make  and  compare  sounds  on  various  musical 

instruments. 

*  2.   Play  a  steady  beat  using  rhythm  instruments. 

*  3.   Demonstrate  that  some  instruments  play  low  notes 

and  some  play  high  notes. 

*  4.   Echo  rhythm  patterns. 

*  5.  Accompany   singing    with    appropriate    body 

percussion  and  movement  (beat,  accent,  rhythm 
patterns)  and  transfer  these  to  instruments. 

*  6.   Play  rhythm  instruments  appropriately. 

*  7.  Accompany   songs,    stories   and    poems   with 

appropriate  instrumental  effects. 

► 

► 

*   8.   Play  simple  rhythm  patterns  (the  beat  and  divisions 
of  the  beat). 
9.   Play,  following  simple  rhythm  scores. 
10.   Play  rhythm  and  ostinati  patterns  to  accompany 
songs. 

• 

• 
• 

► 

► 

11.   Use  a  pitched  (keyboard  type)  instrument  to  play 
tone-matching  games,  conversational  games  and 
pentatonic  (5-note)  accompaniments. 

• 

► 

► 

► 

12.   Use  resonator  bells  to  build  and  play  chords. 

• 

► 

► 

► 

*13.   Demonstrate  skills  on  as  many  as  possible  of  the 
following  instruments: 

Orff  Instruments  -  through  speech,  rhythm,  ear- 
training  and  use  of  pentatonic  scale,  create  own 
compositions. 

Resonator  (tone  educator)  Bells  -  tone-matching, 
ostinati    patterns,    pentatonic    melodies   and 
accompaniment,  chord  building. 
Autoharp  -  learn  basic  chords  and   rhythms  to 
accompany  many  songs. 

Recorder  (soprano,  alto/tenor)  -  learn  to  play  with 
good  tone,  developing  ability  to  read  music. 
Latin  Instruments  -  use  to  accompany  Latin-American 
songs.    Observe  syncopation  and  particular  rhythm 
patterns  for  this  music. 

Ukulele  -   learn   basic   chords  and   rhythms  to 
accompany  many  songs.  Proceed  to  plucking  melody 
notes. 

Handbells  -  basic  ringing  techniques. 
Other    Instruments     (such     as     strings     and 
wind/percussion)  -  where  available  but  should  not 
take  the  place  of  the  regular  music  program. 

• 

• 

► 

• 

► 

► 

• 
• 

• 

► 

► 

• 
• 

► 
► 

*    = 


required.  Unmarked  concepts  are  elective, 
level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 


Music  C.  10 
(1989) 


SKILLS 
SKILL:  READING  AND  WRITING 

The  student  will  be  able  to- 

1 

3 

5 

6 

*  1.   Recognize  "ta"  and  "ti-ti"  rhythms.   I 

*  2.   Recognize  the  following  rhythm  patterns  on  large 

charts,  and  follow  from  left  to  right:     I     \~\   \ 
•k    3.   Echo-clap  and  chant  written  rhythm  patterns. 

*  4.    Draw  "stick"  rhythm  patterns  on  paper. 

5.   Read  simple  instrumental  scores  on  large  charts. 

*  6.   Respond  to  hand  signals  and  staff  notation  of  "so- 

mi",  "so-mi-la". 

*  7.   Build  so-mi-la  patterns  on  a  simple  staff. 

*  8.   Read  repeat  signs,  p  (soft)  and  f  (loud). 

*  9.   Draw  "stick"  rhythm  patterns  from  dictation  (teacher 

claps  pattern). 

*  10.   Extend  the  use  of  sol-fa  to  include  "do"  and  "re". 

*  1 1.   Follow  notation  from  left  to  right  while  singing  and 

playing. 

*  1 2.   Recognize  whole,  half,  quarter,  eighth  notes  and  the 

whole,  half  and  quarter  rests.         «, <J  J  J  ■— -  — .  \ 
•k  1 3.   Recognize  2/4  and  3/4  meter  signatures. 
*14.   Recognize  the  music  staff  and  treble  clef  sign. 

*  15.   Recognize  "like"  and  "unlike"  phrases. 

*  16.   Recognize  the  symbols  for  crescendo  (-=CT) 

descrescendo  (diminuendo)  (11^=-)  and  accent  (<). 

• 

• 
• 

• 

• 
• 
• 
• 

*17.   Recognize  the  eighth  rest   7. 
18.   Recognize  the  dotted  half  note  (  J.  ) 

and  the  fermata  (    (7)    ). 
*19.   Recognize  4/4  meter  signature. 
*20.   Extend  the  use  of  sol-fa  to  include  low  "la"  and  low 

"so"  ("Ia^  "so,")  and  high  "rin"  ("Hn1") 
*21.   Recognize  the  symbol  for  a  phrase.     I  I  I  |~]  1    1    nil 

• 

• 
• 
• 

• 

► 

*22.   Extend  the  use  of  sol-fa  to  include  "fa"  and  "ti". 
23.   Read  instrumental  scores  for  rhythm  and  melody 
instruments.                                                  .                 _, 

• 

► 

► 

*24.   Recognize  the  following  notes  and  rests:  J  J  J  J   ,    "?• 

25.  Recognize  time  signatures  related  to  the  repertoire 
including  6/8. 

26.  Recognize  dotted  note  patterns  and  syncopations. 

27.  Notate  simple   pentatonic  compositions   from 
dictation. 

*28.   Recognize  the  following  rhythm  pattern:  J^J  J   J  XJ. 
*  29.   Develop  skill  in  writing  rhythm  patterns. 
30.   Recognize  chord  symbols  and  select  their  specific 
notes  using  bells,  ukuleles,  autoharp  (if  available). 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 


Music  C.ll 
(1989) 


SKILLS 

SKILL:  READING  AND  WRITING  (continued) 
The  student  will  be  able  to- 

1 

2 

3 

4 

5 

6 

*31.   Read  parts  while  singing  (e.g.,  soprano,  alto). 

32.  Distinguish  between  syncopated  rhythms  and  dotted 
note  patterns. 

33.  Recognize  the  following  chord  progressions:    I,  IV,  V 
and  V7. 

*34.   Recognize  ties,  slurs  and  accidentals   (-fJ-k/h 

sharp,  flat,  natural). 
*  35.   Use  terms  to  refer  to  dynamics  (e.g.,  diminuendo). 

*36.   Use  the  following  symbols  of  dynamics  and  tempo:  f, 
p,  ff,  pp,  mf,     <r^f  ,  ^r=»  ,  fT!  . 

37.  Identify  major  and  minor  scales  (e.g.,  C  major  and 
A  minor). 

38.  Identify  notated  melody  patterns  by  numbers  or 
solfege. 

*39.   Use  key  signatures  with  an  understanding  of  their 

function. 
*40.  Show  increased  ability  to  write  from  dictation 

patterns  that  are  found  in  the  repertoire. 

*  =     required.  Unmarked  concepts  are  elective. 

•  =    level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 


Music  C. 12 

(1989) 


SKILLS 

SKILL:  CREATING 

The  student  will  be  able  to- 

1 

2 

3 

4 

5 

6 

*  1.   Use  suitable  sound  effects  for  poems  and  songs. 

*  2.   Use  instruments  to  create  sounds:  high-low,  loud- 

soft,  slow-fast,  short-long,  up-down. 

*  3.   Create  singing  "conversations"  (tone  matching). 

• 
• 

• 

► 
► 

► 
► 

4.   Make  up  new  words  to  songs. 
*    5.   Create  melodic  and/or  percussion  accompaniments 
for  poems  and  songs. 

• 
• 

► 

*    6.   Create  movement  to  demonstrate  form  in  music. 

7.  Improvise   using   instrumental    and/or   singing 
activities. 

8.  Create  rhythmic  and  melodic  ostinati  for  poems  and 
songs. 

• 
• 

• 

► 

9.  Create  introductions,  interludes  and  codas  for  songs. 
*10.  Write  and  perform  original  compositions.     (Do  not 
have  to  be  formal  notations  ) 
1 1 .   Create  new  music  in  a  known  form  (AB,  ABA). 
*  12.   Create  compositions  by  experimenting  with  sound  to 
find  a  variety  of  tonal   qualities  that  may   be 
combined. 

• 
• 

• 
• 

13.  Add  original  descants  to  songs. 

14.  Use  a  variety  of  scales  to  create  new  melodies. 

• 
• 

15.  Create  formal  and/or    contemporary  scores  to  be 
performed. 

• 

*  =     required.  Unmarked  concepts  are  elective. 

•  =     level  at  which  a  concept  or  skill  is  intended  to  be  learned. 
►      =    continued  use  and  development. 


Music  C.13 
(1989) 


D.  LEARNING  RESOURCES:  BASIC 

Musicanada,  Grades  3-6.     Holt,  Rinehart  and         Silver  Burdett  Music  Centennial  Edition,  Grades  1-6. 
Winston  of  Canada  Ltd.,  1984.  Silver  Burdett  Company,1985. 

Music  and  You,  Grades  1-6.     Collier  Macmillan 
Publishers,  1988. 


Music  D.l 
(1989) 


D.  BASIC  LEARNING  RESOURCES 


Grade  &  Topic 


Title 


Publisher 


1A 


1A 


Connections  in  Social  Studies  Series: 
Can  You  Tell  It's  Me? 
(6  books  in  series) 

The  Discovery  Books  Series: 
You  Are  Special 

Growing  Always  Seems  to  Be  Up 
Helping  Makes  Me  Happy 
The  Mad  Book 
The  Sad  Book 
Do  You  Ever  Get  Scared? 


Globe/Modern  Curriculum  Press 


Edu-Media 


IB 


Explorations  Series: 
Families  Are  People 
Families  Have  Needs 
Families  Share 
Families  Are  Special 
Families  Change 
Families  Have  Feelings 
Exploring  Families,  Teacher's 
Guide 


Douglas  and  Mclntyre  (Educational) 
Ltd. 


IB 


IB 


My  Family  and  Me  (Kit) 


You  and  Me  Series: 

My  Family  All  Together 
(Student  Booklet  and  Big  Book) 
My  Family  and  Me 
(Student  Booklet  and  Big  Book) 
My  Family,  Your  Family 
(Student  Booklet  and  Big  Book) 
Teacher's  Resource  Book  for  the 
You  and  Me  Series 


Encyclopaedia  Britannica  Educational 
Corporation 

Nelson  Canada 


1C 
1C 


1C 


Billy's  World 

The  Discovery  Books  Series: 
Sun  Neen,  the  Best  Time  of  the 
Year 

Hanukkah,  the  Festival  of  the 
Lights 

Kanata  Series: 

Canadian  Families 
(Redeveloped  1C  Kanata  Kit) 
(Packet  includes  Teacher  Guide, 
Posters,  Audio  Cassette) 


Reidmore  Books 
Edu-Media 


Weigl  Educational  Publishers  Limited 


Social  Studies  D.l 
(Revised  1989) 


Grade  &  Topic 


Title 


Publisher 


1C 
1C 


Peter's  Moccasins 

Peter's  Birthday  (Big  Book) 


Reidmore  Books 
Reidmore  Books 


2A 


2A 


2A/B 


2B 


2B 


2B 
2B 


2C 


Basic  Concepts  in  Social  Studies  III 
(Kit)  (Alberta  Version) 

The  Discovery  Books  Series: 
On  the  Safe  Side 
My  Police  Friends 
My  Health  Friends 

Connections  in  Social  Studies  Series: 
Can  You  Tell  Where  I  Live? 
(4  books  in  series) 

The  Discovery  Books  Series: 
A  Workday  in  the  City 
A  Farmer  is  a  Friend 

Kanata  Series: 

Canadian  Neighbours:  How  They 
Live 

(Redeveloped  2B  Kanata  Kit) 
(Text,  Media  Kit) 


Sarcee  Reserve:  An  Indian  Community      Reidmore  Books 


Learning  Corporation  of  America 


Edu-Media 


Globe/Modern  Curriculum  Press 


Edu-Media 


Weigl  Educational  Publishers  Limited 


Exploration  Series: 

Exploring  Vancouver  with  Francisco 

Ideas  Book  for  Exploring 

Vancouver  with  Francisco 
Exploring  Regina  with  Jarrod 

Ideas  Book  for  Exploring  Regina 

with  Jarrod 
Exploring  Altona  with  Rachael 

Ideas  Book  for  Exploring  Altona 

with  Rachael 
Exploring  Kingfisher  Lake  with 
Elaine 

Ideas  Book  for  Exploring 

Kingfisher  Lake  with  Elaine 
Exploring  Kentville  with  Billy 

Ideas  Book  for  Exploring  Kentville 

with  Billy 

Australia  (filmstrip  and  audiotape) 
France  (filmstrip  and  audiotape) 
Japan  (filmstrip  and  audiotape) 
Mexico  (filmstrip  and  audiotape) 
(It's  a  Small  World  Series) 


Douglas  and  Mclntyre  (Educational) 
Ltd. 


Walt  Disney  Educational  Media  Co. 


Social  Studies  D.2 
(Revised  1989) 


Grade  &  Topic 


Title 


Publisher 


2C 
2C 


Camel  Herders  of  the  North  African 
Desert 

Mexico  (Teacher  Resource) 
(Children  of  the  World  Series) 


G.L.C.  Publishers  Ltd. 


Gareth  Stevens  Publishing 


3A 
3A 
3C 

3C 

3C 


Exploration  Series: 

Exploring  Our  Country 

Links  Between  Canadian  Communities 
(Redeveloped  Kanata  Kit) 

Cultural  Communities  Series: 
Canadian  Ways 

The  Land  of  the  Bloods 

Special  Canadian  Communities 
(Redeveloped  Kanata  Kit) 


Douglas  and  Mclntyre  (Educational) 
Ltd. 

Weigl  Educational  Publishers  Ltd. 


Globe/Modern  Curriculum  Press 

Plains  Publishing  Inc. 

Weigl  Educational  Publishers  Limited 


4A 

4A/B/C 

4B 


4B 
4B 


Alberta  Geography  Series  (Kit) 

Alberta  Wall  Map 

Kanata  Series: 

Albertans:  Past,  Present,  Future 
(Redeveloped  4B  Kanata  Kit) 
(Text,  Teacher  Guide,  Media  Kit) 

Annette's  People:  The  Metis 

Alberta's  Metis  -  People  of  the  Western 
Prairie 


National  Film  Board  of  Canada 

Hosford  Publishing  Ltd. 

Weigl  Educational  Publishers  Limited 


Plains  Publishing  Inc. 
Reidmore  Books 


5A 
5A 


5A 
5B 
5B 
5B 

5B 


Canada:  Growth  of  a  Nation 

Growth  of  a  Nation  Series: 
Life  of  the  Loyalists 
Life  in  Acadia 
Northwest  Mounted  Police 

Settling  the  West  (Kit) 

Canada  (Media  Kit) 

Canada:  Its  Land  and  People 

Canada:  Its  Land  and  People  (Teacher's 
Resource) 

Canada:  This  Land  of  Ours 


Fitzhenry  and  Whiteside  Limited 
Fitzhenry  and  Whiteside  Limited 


Canadian  Social  Sciences  Services  Ltd. 
National  Geographic  Society 
Reidmore  Books 
Reidmore  Books 

Ginn  and  Company 


Social  Studies  D.3 
(Revised  1989) 


Grade  &  Topic 


Title 


Publisher 


5C 


5C 


Canada's  Nearest  Neighbour: 
The  United  States 

Neighbours:  The  United  States  and 
Canada 


Ginn  and  Company 


Globe/Modern  Curriculum  Press 


6A 


6A 


6C 


Exploring  Civilizations: 
A  Discovery  Approach 

Modern  Knowledge  Library  Series: 
Ancient  Greece 
The Incas 
Ancient  Rome 


6A 

People  of  the  Past  Series: 
The  Aztecs 
The  Greeks 

6B 

Life  in  Changing  China 

6B 

Life  in  Changing  China  (Teacher's 
Manual) 

6C 

Politics  and  You 

6C 

Politics  and  You  (Teacher's  Guide) 

6C 

The  Structure  of  Government  (Kit) 

6C 

Working  for  Canadians 

(New  edition  to  replace  Working 
Together) 

The  Winds  of  Change:  Indian 
Government 


Globe/Modern  Curriculum  Press 


Warwick  Press 


G.L.C.  Publishers  Ltd. 

Arnold  Publishing  Ltd. 
Arnold  Publishing  Ltd. 

Nelson  Canada 
Nelson  Canada 
Prentice-Hall  Media 
Prentice-Hall  Canada  Ltd. 

Reidmore  Books 


Disision  I  and  II        Nelson  Canadian  Atlas  Nelson  Canada 

Division  II  and  III      Nelson  Atlas  of  the  World  Nelson  Canada 

Division  II  and  III       Canadian  Oxford  Intermediate  Atlas  Oxford 


Social  Studies  D.4 
(Revised  1989) 


HEALTH 


A.  PROGRAM  RATIONALE  AND  PHILOSOPHY 


Good  health  depends  on  a  combination  of  factors: 
the  environment  in  which  we  live  and  work;  the 
personal  traits  we  have  inherited;  the  care  we 
receive  from  doctors  and  hospitals;  and  the  personal 
behaviours  or  habits  that  we  perform  daily.  All  of 
these  work  together  to  affect  our  health. 

Every  day  we  are  exposed  to  potential  risks  to 
good  health.  Pollution  in  the  air  we  breathe  is  one 
example.  It  is  a  risk  that  we,  as  individuals,  cannot 
do  much  about.  Improving  the  quality  of  the 
environment  usually  requires  the  effort  of  concerned 
citizens  working  together  for  a  healthier  community. 

There  are,  however,  risks  that  we  can  control: 
risks  stemming  from  our  personal  behaviours  and 
habits.  Health  experts  now  agree  that  these 
personal  behaviours  and  habits  make  up  one  of  the 
most  important  factors  in  reducing  potential  risks 
and  enhancing  one's  overall  health. 

The  school  has  an  important  role  to  play  in 
helping  students  to  acquire  knowledge  and  develop 
skills  and  attitudes  which  will  enable  them  to  live 
healthy  lives.  The  Goals  of  Basic  Education, 
approved  by  the  Legislature  of  the  Province  of 
Alberta  in  1978  for  Alberta  schools,  have  clear 
implications  for  the  health  curriculum.  Two  of  the 
"goals  of  schooling"  in  particular  provide  the  basis 
for  the  present  health  curriculum. 

•  To  acquire  knowledge  and  develop  skills,  attitudes 
and  habits  which  contribute  to  physical,  mental 
and  social  well-being. 

•  To  acquire  knowledge  and  develop  skills,  attitudes 
and  habits  required  to  respond  to  the  opportunities 
and  expectations  of  the  world  of  work. 


The  elementary  health  curriculum  identifies 
specific  teaching  objectives  that  will  help  to  achieve 
these  goals. 

A  good  health  curriculum  will  help  students  to 
understand  and  to  cope  with  the  major  health 
problems  of  our  times.  In  our  society,  these  include 
such  potentially  crippling  or  fatal  conditions  as  heart 
disease,  respiratory  disorders,  cancer  and  accidental 
injuries.  They  also  include  problems  related  to  stress 
management,  diet  and  fitness,  as  well  as  disorders 
having  to  do  with  our  ability  to  relate  to  others  and 
to  find  meaning  in  our  lives.  An  adequate  health 
program  will  address  all  of  these  health  concerns. 

Knowledge  of  the  human  body  and  how  it  works 
forms  an  important  part  of  the  health  curriculum. 
However,  students  must  know  more  than  that.  To 
deal  effectively  with  today's  health  problems,  they 
must  develop  good  interpersonal  skills.  They  must 
understand  the  many  factors,  such  as  peer  pressure, 
advertising,  and  family  and  community  values,  that 
influence  the  decisions  they  make.  Moreover,  they 
must  be  aware  of  the  decision-making  process,  and 
learn  good  decision-making  skills.  In  this  regard, 
they  must  be  aware  of  the  importance  of  values  that 
guide  the  decisions  they  make. 

Because  values  play  such  an  important  role  in 
decision  making  they  form  an  important  part  of  the 
health  curriculum.  For  younger  children,  values  are 
presented  in  this  curriculum  as  directives  for 
behaviour.  For  older  students,  there  are  learning 
objectives,  which  examine  the  nature  of  decision 
making  and  the  role  of  values,  to  help  students  to 
understand  the  place  of  values  in  their  own  lives. 
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The  particular  values  which  find  expression  in  the 
elementary  health  curriculum  also  form  the  basis  for 
the  "desirable  personal  characteristics"  identified  on 
page  (vi)  of  this  document.  Virtually  all  of  these 
characteristics  appear  in  one  or  more  of  the  learning 
objectives  in  the  health  curriculum.  Two  of  them, 
however,  occur  over  and  over  again:  "Respectful  - 
has  respect  for  the  opinions  and  rights  of  others,  and 


for  property"  and  "Responsible  -  accepts  responsi- 
bility for  own  actions.  Discharges  duties  in  a 
satisfactory  manner".  These  are  attributes  that 
characterize  a  caring  individual  who  can  behave  in  a 
responsible  manner  in  many  situations,  including 
those  that  affect  his  or  her  health.  They  are 
attributes  that  "contribute  to  physical,  mental  and 
social  well-being". 


Effective  September  1989,  all  board  operated  schools  will  be  required  to  offer  human 
sexuality  programs  for  their  students.  Therefore,  the  goals  and  objectives  outlined  in 
Theme  V  of  the  Grades  4  to  6  health  program  of  studies  are  now  a  mandatory 
component  of  the  elementary  program  of  studies.  Parents  will  retain  the  right  to 
withdraw  their  children  from  classes  about  human  sexuality  if  they  wish  to  do  so. 

The  Child  Abuse  Prevention  Unit  (Theme  IV,  E.3)  is  an  optional  component  of  the 
elementary  health  program  and  approval  by  school  board  motion  is  required.  The 
school  board  should  also  determine  whether  specific  terminology  for  private  parts  of 
the  body  will  be  used.  Parents  have  the  right  to  withdraw  their  children  from  classes 
about  child  abuse  prevention  if  they  wish  to  do  so. 
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